 DASD Professional Growth and Evaluation Plan


DANVILLE AREA SCHOOL DISTRICT

Professional Growth 

and 

Evaluation Plan
[image: image1.png]



June 2013

The language, processes, procedures, and recommendations of this plan come from a variety of sources, drawing from the best research available on differentiated supervision. Many of these sources borrowed from one another or were publically shared as models at conferences, including the SAS Conference, 2012. The Danville Area School District is grateful to these individuals and LEAs for sharing their work which has become the foundation of our plan. 
INTRODUCTION 
The Danville Area School District is an alliance of family, school, and community committed to educational excellence and life success.  It is the mission of the district to “build the future one learner at a time.”  We believe that our professional growth and evaluation plan should be founded on a number of fundamental principles implied by the mission.  To serve our students well and meet the needs of faculty, the growth of teachers should:

· Maximize student learning

· Promote lifelong learning

· Encourage teachers to grow professionally through a process of goal setting

· Help teachers understand and use student data to target professional development needs

· Help teachers identify and utilize research-based instructional practices

· Establish an atmosphere of supportive attitudes and mutual trust

· Clearly separate supervision (staff development) from evaluation

· Be applied in accordance with teachers’ different levels of experience and learning styles

· Provide for the professional growth of each individual

· Be a continuous and cooperative process
The Professional Growth and Evaluation Plan for Teachers focuses on the enhancement of teacher performance and student learning at all levels.  Administrators and professional teaching staff will collaborate to develop and monitor a plan for professional growth.  The program will recognize the varying needs of each staff member at each career stage as well as a variety of methods for the plan’s implementation.  This program will offer support, remediation, enrichment and incentive for each staff member to develop the skills necessary to ensure quality education for all students. Just as an instructional program is designed to be developmentally appropriate for meeting the needs of a diverse student population, professional development for teachers must meet the needs of each teacher of the professional team. This Professional Growth and Evaluation Plan is committed to providing teachers with a differentiated supervision model and a supportive environment that will enhance instruction and promote student achievement growth.  
Objectives

The objectives of The Professional Growth and Evaluation Plan for Teachers are

· Demonstrate consistency with state and district policies for evaluation, induction/mentoring and professional development.

· Coordinate evaluation, induction/mentoring and professional development to improve curriculum, instruction, and assessment.

· Foster growth of professional staff.

· Encourage self-reflection, self-assessment and self-direction.

· Optimize supportive collaboration between administration and teaching staff.

· Support retention decisions.
Foundation

The foundation for The Professional Growth and Evaluation Plan includes

· Standards for professional practice

· Proficiency in components of professional practice

· Knowledge and implementation of approved Danville Area School District Curriculum and Instructional Model
· District adopted educational initiatives

Phases of Teacher Professional Growth

The Professional Growth and Evaluation Plan for Teachers consists of three phases of professional growth – Beginning Phase, Professional Growth Phase, and the Professional Growth with Assistance Phase.
· The Beginning Phase is designed for non-tenured teachers and will be utilized during the first three years of employment. It will also be used for newly hired tenured teachers during their first year in the district and permanent substitute teachers. 
· The Professional Growth Phase is designed for tenured teachers who are performing at proficient or distinguished levels. It is a differentiated supervision model which may take the form of a Formal Observation or Professional Growth Action Plan.
· The Professional Growth with Assistance Phase is designed for teachers who are not performing at a level commensurate with standards for professional practice (Failing or Needing Improvement).
Beginning Phase

(Non-Tenured and First Year In-District Tenured)
Non-tenured and Tenured First-Year in District teachers will participate in the Formal Observation mode.
Formal Observation: This mode enables a teacher to work with his/her supervisor for the purpose of improving the teaching/learning environment by focusing on pedagogy, methodologies, resources, and techniques using the Danielson Framework for Teaching.  Working through the collaborative process, a teacher and supervisor can foster a climate to bring about instructional improvement. This Formal Observation Mode includes a pre-observation conference, a formal observation, and a post-observation conference. Non-tenured teachers, teachers new to the district (tenured or not), and teachers on an improvement plan are required to participate in the Formal Observation Mode. Additionally, a district identified percentage of the tenured teaching staff in each building, as assigned by the building administrator, will be required to participate in a Formal Observation Mode. Tenured teachers will be required to participate in the Formal Observation Mode at a minimum of once every 4 years. A teacher may, however, be required to participate in the Formal Observation Mode at any time, if necessary, at the direction of the building administrator. This Formal Observation is a process that helps to inform a teacher’s summative evaluation. 
Characteristics of Formal Observation:
Beginning in the 2013-14 school year, all Formal Observations will use the Pennsylvania Department of Education’s Teacher Effectiveness Instrument and Process, based upon the Charlotte Danielson model.  Requirements of the Formal Observation Mode using Teacher Effectiveness and District Guidelines are as follows:

1. The administrator will contact the teacher to schedule the Formal Observation.
2. The administrator will fill out all of the applicable dates on the Observation Timelines sheet and provide this to the teacher before the timeline begins.

3. The teacher will submit a written lesson plan and responses to Domains 1 and 4 using the district-provided form or online form/program prior to the pre-observation conference. 

Evidence of Domains 1 & 4 Form 
4. The teacher and administrator will discuss these documents during the pre-observation conference.

5. The supervisor will conduct a formal observation of the lesson discussed in the pre-observation conference, collecting evidence from Domains 2 & 3 using the district-provided form or online form/program. Feedback from this observation will be provided to the teacher. 
Evidence of Domains 2 & 3 Form 
6. The teacher will self-reflect on the lesson observed, adding additional evidence for Domains 2 & 3, and will use the Danielson Framework rubric to categorize his or her performance on each component. This reflection is handed in to the supervisor at least one day prior to the post-observation conference.

7. The supervisor and teacher will meet in a post-observation conference as scheduled. They will discuss the evidence and rubric, identify categories of performance for the applicable components, and identify any area(s) of improvement. 

8. The supervisor will conduct unannounced walk-throughs to see how the teacher has demonstrated growth in his/her area of improvement in the classroom. Additional walk-throughs should occur if the teacher has not demonstrated growth in his/her area of improvement until the teacher experiences observable success. 

Professional Growth Phase
(Proficient or Distinguished Tenured Teachers)
Differentiated Supervision: Tenured teachers, when not in their Formal Observation year, will participate in a Differentiated Supervision mode. In this mode, they may choose between two models: Self-directed or Team-directed professional growth.  Differentiated options provide an opportunity for teachers to identify a professional goal aligned to a domain and component from the Danielson Framework that will focus their professional development, with the aim of increasing student achievement. When in this mode, a teacher’s professional development activities, as they apply to the Danielson Framework for Teaching, and other professional evidence collected throughout the year, are used to inform the teacher’s summative evaluation.
Requirements:
To participate in a Self-directed or Team-directed Professional Growth model, teachers must:

1. Have tenure.

2. Have received two consecutive, summative ratings of satisfactory, proficient, or distinguished.
3. Receive approval from a designated supervisor on the Professional Growth Action Plan Request Form (Appendix).
4. Conduct a Mid-year review with the supervisor to monitor progress toward goal.
5. Conduct an end of year review with the supervisor to reflect on this year’s goal and share initial thoughts for a goal for the following school year, if applicable.
SELF-DIRECTED MODEL
Definition:  
The Self-directed model of supervision enables an individual teacher to engage in a sustained study of a particular domain and component of the Danielson Framework that will enhance teaching skills and increase student achievement as evidenced by supporting data. This practice is also known as action research. 
Characteristics of Self-Directed/Action Research:

Self-directed action research enables the individual teacher to work independently on professional growth concerns in the areas of research, special teaching projects, or any other areas of personal interest related to student achievement.
Focused activities enable the teacher to work on a particular topic of professional interest, which results in the teacher gaining new knowledge, refining practices and knowledge, or creating new knowledge that will benefit student achievement.
TEAM-DIRECTED MODEL
Definition: 
Team-directed model is a collaborative process in which two or more teachers agree to work together for their own professional growth to improve the achievement of their students.  This process may take place in grade level, subject area or in an interdisciplinary cooperative setting.
Characteristics of Team-Directed/Action Research: 

Team-directed action research enables the individual teacher to work collaboratively with colleagues on professional growth concerns in the areas of research, special teaching projects, or any other areas of personal interest. Focused activities enable teachers to work on particular topics of interest, which results in the team gaining new knowledge, refining practices and knowledge, or creating new knowledge that will benefit student achievement.
Goal Setting:
Goal setting is an essential component of both Self-directed and Team-directed models.  Teachers in the Differentiated Mode will identify a domain and component on which to focus their professional growth to best impact student achievement.  This focus should be an area of need for a teacher or team and result in a goal(s) which is specific, measurable, attainable, realistic, and timely. 

There are three types of goals a teacher might consider:

1.   Teaching Goals are built around teacher behaviors that are directly related to student outcomes.

Examples: 

· Use instructional time efficiently, maximizing time on task

· Teach each lesson with a focus on student engagement.
· Enhance instructional clarity by using such strategies as anticipatory set, outlines and cloze notes, demonstrations, questioning, and closure.
2.   Learner Goals relate directly to solving a specific learning problem or improving some particular student deficit.

Examples: 

· Use various forms of differentiated instruction to address learner profiles.
· Use flexible grouping to address the different levels of achievement among students.
· Use behavioral modification strategies with six students in order to increase their spans of attention.

3.   Program Goals relate to curriculum areas, course outlines, articulation activities, materials selection, etc.
Examples: 

· Integrate writing skills (specific procedural directions) into the teaching of sixth grade science.
· Integrate the teaching of American history and literature.
Goal Development Process:
1. Reflecting on the past, identify an evidence-based, existing need or area for improvement to focus on.

2. Identify the domain and component of focus this need relates to.
3. State your goal.
4. State your reasons for choosing this goal (needs assessment). 
5. State your projected increase in student achievement/benefit(s) for students.
6. Describe how you will assess whether you have achieved this goal. What evidence will be collected? (Include strategies, observations, reflective practices, and method of collecting results, including benchmarks and/or timelines.)
7. Describe how the chosen model of supervision (self-directed vs. team-directed) will help you achieve this goal?
8. Describe any resources/supports needed to achieve your goal.
The Professional Growth Action Plan Request Form is to be submitted according to district timelines. 
PROFESSIONAL GROWTH WITH ASSISTANCE: INTENSIVE SUPERVISION
Definition: 
A professional may be placed in the Professional Growth with Assistance: Intensive Supervision phase by a supervisor because he or she has been identified as at risk through observation. An at-risk employee has been identified as needing improvement or failing on the Danielson Framework for teaching. Every professional placed in the Professional Growth with Assistance: Intensive Supervision program will receive a Performance Improvement Plan that will require the Formal Observation Mode at least every six weeks.

Requirements:
1. Whenever a professional is placed in this mode of supervision, the administrator will:

2. Meet with the professional to discuss the areas needing to be addressed.

3. Establish a Performance Improvement Plan with the professional’s input, addressing the areas of concern, the types of data that will be collected, observations, and feedback following all observations.

4. Create an Intensive Supervision timeline to observe the professional using the Formal Observation Mode addressing the performance improvement plan.

5. Determine if the professional is making progress to a proficient rating level.

6. Determine if the professional has made sufficient progress to earn a proficient rating and maintain employment. 
Whenever this remedial mode of supervision has been successfully completed by the at-risk employee (a proficient rating), it is recommended that the professional be placed in the Formal Observation Mode.

Focused Plan of Assistance

(This form is to be completed by the administrator with the teacher’s input.)

Teacher: _______________________________School:______________________________

School Year: ___________________________ Date: ___________________________

Supervisor: _____________________________

The focused plan of assistance for _______________________ will be in effect for the _________ school year and will consist of the following items/ expectations: (Provide a bulleted, detailed list of all items/expectations with due dates for each domain that requires improvement.)
Domain 1: Planning and Preparation
Domain 2: The Classroom Environment
Domain 3: Instruction
Domain 4: Professional Responsibilities

__________________________________________________Teacher

__________________________________________________Supervisor

__________________________________________________Central Office Administrator


Teacher Formal Observation Timelines:
Building:  
DPS

LV

DMS

DHS
Teacher Name: _____________________________________________________
Teacher Grade Level: __________________
Evaluator Name:____________________________________________________
____________
Pre-conference forms due 
____________
Pre-conference 
____________
Classroom Observation 
____________
Teacher Additions to Evidence and Highlighted Rubrics due
____________
Post-conference 
____________       Walk-through subject / period
	Teacher: ___________________
	Observer: _________________
	Date: _____________________

	LESSON PLAN:

EVIDENCE OF DOMAINS 1 AND 4

(To be completed by the teacher in advance of announced observation and sent to

evaluator 2 days in advance)

	DOMAIN 1:

	1a. Demonstrating Knowledge of Content and Pedagogy:  What is the content to be taught?  What prerequisite learning is required?



	1b. Demonstrating Knowledge of Students:  Characterize the class.  How will you modify this lesson for groups or individual students?



	1c. Selecting Instructional Outcomes:  What do you want students to learn during this lesson?



	1d. Demonstrating Knowledge of Resources:  What resources were considered for this lesson and rejected?  Why?  What resources will be used?  Why?



	1e. Designing Coherent Instruction:  List very briefly the steps of the lesson.



	1f. Designing Student Assessments:  How will you measure the goals articulated in 1c?  What does success look like?



	Teacher: ___________________
	Observer: _________________
	Date: _____________________

	LESSON PLAN:

EVIDENCE OF DOMAINS 1 AND 4

(To be completed by the teacher in advance of announced observation and sent to

evaluator 2 days in advance)

	DOMAIN 4:

	4a. Reflecting on Teaching:  (Following the lesson) Collect samples of the student work from the observed lesson that represents a range of student performance.  Discuss the degree to which students met your objectives and how the work shows this.



	4b. Maintaining Accurate Records:  How do you track student learning as it relates to this lesson?



	4c. Communicating with Families:  What specifically have you learned by communicating with families that impacted your planning of this lesson?



	4d. Participating in a Professional Community:  In what ways is today’s lesson related to collaboration with colleagues?



	4e. Growing and Developing Professionally:  What aspects of this lesson are the results of some recent professional learning?



	4f. Showing Professionalism:  In what ways have you been an advocate for students that relate directly to this lesson?



	Teacher: ___________________
	Observer: _________________
	Date: _____________________

	OBSERVATION:

EVIDENCE FOR DOMAINS 2 AND 3
(To be completed by the teacher and submitted prior to Post-Observation Conference)

	DOMAIN 2:

	2a. Creating a Climate of Respect and Rapport:  
· Teacher Interaction with Students

· Student Interactions with One Another



	2b. Creating a Culture for Learning:  
· Importance of the Content

· Expectations for Learning and Achievement

· Student Pride in Work



	2c. Managing Classroom Procedures:  

· Management of Instructional Groups

· Management of Transitions

· Management of Materials And Supplies

· Performance of Non-Instructional Duties

· Supervision of Volunteers and Paraprofessionals



	2d. Managing Student Behavior:  
· Expectations

· Monitoring of Student Behavior

· Response to Student Misbehavior



	2e. Organizing the Physical Space:  
· Safety and Accessibility

· Arrangement of Furniture and Use of Physical Resources



	Teacher: ___________________
	Observer: _________________
	Date: _____________________

	OBSERVATION:

EVIDENCE FOR DOMAINS 2 AND 3
(To be completed by the teacher and submitted prior to Post-Observation Conference)

	DOMAIN 3:

	3a. Communicating with Students:  
· Expectations for Learning

· Directions and Procedures

· Explanations of Content

· Use of Oral and Written Language



	3b. Using Questioning and Discussion Techniques:  
· Quality of Questions

· Discussion Techniques

· Student Participation



	3c. Engaging Students in Learning:  
· Activities and Assignments

· Grouping of Students

· Instructional Materials and Resources

· Structure and Pacing



	3d. Assessing Student Learning:  
· Assessment Criteria

· Monitoring of Student Learning

· Feedback to Students

· Student Self-Assessment and Monitoring of Progress
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	Domain One: Planning and Preparation:
	Domain One Aspects of Self-Directed Plan:

	*Knowledge of Content and Pedagogy
	 

	*Instructional Outcomes
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	*Knowledge of Students
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	*Reflect on Teaching
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	Evidence of Completion
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	Date

	 

	

	Supervisor/Principal's Signature
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Danville Area School District

Classroom Observation Evaluation

Teacher: _________________________________________    Observation Date: __________

Evaluator: ______________________________________________



	
	Instructional I

	
	Instructional II


Formal observation forms will utilize the rating designations below:
	4
	Distinguished

	3
	Proficient

	2
	Needs Improvement

	1
	Failing

	N/A
	Insufficient Evidence


	Observation Component
	Completion Date(s)

	Schedule Pre-observation Meeting, Observation, and Post Observation Meeting with Teacher
	

	Pre-Observation Form for Domains 1 & 4 submitted by Teacher
	

	Pre-Observation Conference
	

	Formal Observation
	

	Additions/Evidence for Domains 2 & 3 submitted by Teacher
	

	Post-Observation Conference
	

	Final Observation Forms and Ratings sent to Teacher
	


FORMAL OBSERVATION EVALUATION
	
	  SATISFACTORY
	  UNSATISFACTORY

	Rating Criteria
	The teacher earned an overall rating of Proficient or Distinguished.
	The teacher earned an overall rating of Needs Improvement or Failing.



Post-Observation Conference Date: _________________


Evaluator Name: ________________________    Signature: ___________________________ 


Teacher Name: __________________________   Signature*: __________________________

*My signature indicates that I have read the evaluation documents and discussed them with the evaluator.
Teacher: _________________________________________    Observation Date: __________
Category I.  Planning and Preparation Standards


The Teacher…

	
	I-A. demonstrating Knowledge of Content and Pedagogy

demonstrates an in-depth and thorough knowledge of content, pedagogy, and Pennsylvania’s Academic Standards.

	  
	I-B. Demonstrating Knowledge of Students

demonstrates thorough knowledge of students and how to use this knowledge to direct and guide instruction.

	
	I-C. Setting Instructional Outcomes

develops/selects clear and appropriate instructional goals that reflect PA standards and high expectations for students.

	
	I-D. Demonstrating Knowledge of Resources

demonstrates in-depth and thorough awareness of resources, materials, or technology available through the school or district or professional organizations.

	
	I-E. Designing Coherent Instruction

demonstrates appropriate instructional design in which plans for various elements are aligned with the instructional goals and have a recognizable sequence and required adaptations for individual student needs.

	
	I-F. Designing Student Assessment

	
	Average for Category I.


Observation Evidence Statements:
Category II. Classroom Environment Standards


The Teacher…
	
	II-A.  Creating an Environment of Respect and Rapport

	
	II-B.  Establishing a Culture for Learning

	
	II-C. Managing Classroom Procedures

implements highly effective classroom routines and procedures resulting in little or no loss of instructional time

	
	II-D. Managing Student Behavior

establishes clear standards of conduct and demonstrates effective management of student behavior

	
	II-E. Organizing Physical Space

	
	Average for Category II.


Observation Evidence Statements:

Teacher: _________________________________________    Observation Date: __________

Category III.  Instructional Delivery Standards


The Teacher…
	
	III-A.  Communicating with Students

demonstrates clear and appropriate communication of procedures and high quality explanations of content

	
	III-B.  Using Questioning and Discussion Techniques

demonstrates highly effective use of questioning and discussion strategies that encourage many students to participate

	
	III-C. Engaging Students in Learning

demonstrates high-level engagement of students in learning and adequate pacing of instruction

	
	III-D. Using Assessment in Instruction

demonstrates informed and appropriate use of informal and formal assessments to meet learning goals and to monitor student achievement

	
	III-E. Demonstrating Flexibility and Responsiveness

	
	Average for Category III.


Observation Evidence Statements:

Category IV.  Professionalism


The Teacher…
	
	IV-A.  Reflecting on Teaching

	
	IV-B.  Maintaining Accurate Records

demonstrates compliance with school and district requirements for maintaining accurate and complete records

	
	IV-C. Communicating with Families

demonstrates compliance with district requirements for communicating with families regarding student needs/improvement

	
	IVI-D. Participating in a Professional Community
demonstrates compliance with participation in school and/or district events

	
	IV-E. Growing and Developing Professionally

demonstrates compliance with participation in district professional growth and development opportunities

	
	IV-F. Showing Professionalism
demonstrates knowledge of the Professional Code of Conduct and complies with school and district regulations/procedures.

	
	Average for Category IV.


Observation Evidence Statements:

Teacher: _________________________________________    Observation Date: __________

	
	Average Total for all 4 Domains


Overall Rating Designation

	4
	Distinguished

	3
	Proficient

	2
	Needs Improvement

	1
	Failing

	N/A
	Insufficient Evidence


Commendations:

Recommendations:

Other Comments: 
Glossary
Action Research — A process which can be carried out by a single teacher or group of teachers, allowing for problem-solving, searching for solutions, experimentation, analysis, and reflection through the development of research questions, literature reviews, methodology, research design, data collection, data analysis and interpretation, and drawing conclusions. This process is goal-drive, closes the gap between conducting research and implementing research, and can translate into improved classroom practices and student achievement.
Categories of Performance — Failing, Needs Improvement, Proficient, Distinguished
Evaluation — An organizational function designed to assess and make judgments about the quality of teacher performance/competencies and identify areas for growth.  Evaluation fulfills the state’s obligation to protect children and is global and comprehensive.  The task of the evaluator is to make objective judgments about the teacher’s performance based upon evidence.  It is the role of the supervisor to conduct a standardized process utilizing an identified criteria resulting in some form of summative rating.
Formal Observation Mode — Formal Observation is a mode of supervision that enables the teacher to work with his/her supervisor for the purpose of improving the teaching/learning environment by focusing on pedagogy, methodologies, resources, and techniques.  Working through the collaborative process, the teacher and supervisor can foster a climate to bring about instructional improvement. This mode includes a pre-observation conference, a formal observation, and a post-observation conference to determine areas for growth and serve as data for the summative evaluation. 

Goals — Based on a domain and component from the Danielson Framework, goals focus on a teacher’s or team’s professional needs, resulting in increased student achievement. Goals should be specific, measurable, attainable, realistic, and timely.
Intensive Supervision Assistance Plan — Intensive supervision is where professionals are placed in the Intensive Supervision program by a supervisor because they have been identified through observation as being an at-risk employee.  An at-risk employee has been identified as needing improvement or failing on the Danielson Framework for teaching.  Every professional placed in the Intensive Supervision program will receive a Performance Improvement Plan that will require the formal observation mode at least every six weeks.

Professional Growth and Evaluation Plan — This plan outlines both supervision and evaluation in order to provide a framework for professional development as it recognizes the level of experience, effectiveness, and professionalism of teachers.  This plan should relate to district or building initiatives designed to improve student achievement and must contain a cyclical timeline.  It is aligned to the Danielson Framework for teaching which is the system supported by PDE including formative and summative observations and evaluations.

Self-Directed Model — The Self-directed model of supervision enables an individual teacher to engage in a sustained study of a particular domain and component of the Danielson Framework that will enhance teaching skills and increase student achievement as evidenced by supporting data.

Supervision — An organizational function designed to enhance/promote teacher learning and growth and, as a consequence, improve student learning.  Teaching is a complex activity that requires lifelong learning in a collegial relationship between teachers and supervisors with both partners bringing different but equally important knowledge and skills to the process.  In supervision, the learning process should be personalized and differentiated to fit the needs of the teacher.
Team-Directed Model — A collaborative process in which two or more teachers agree to work together for their own professional growth.  This process may take place in an individual classroom, in a team teaching set up, or in an interdisciplinary cooperative setting.

Walk-through observation — The walk-through can be defined as a brief, structured classroom observation by the supervisor that is followed by a conversation/feedback between the supervisor and the teacher about what was observed.  Walk-throughs are formative observations that inform summative evaluations.
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